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INTRODUCTION 
Chapter I 
INTRODUCTION 
It would be purely an academic excursion on my part 
to define, defend, or deliberate upon the presence of a 
guidance program in our schools. Born of necessity in an 
era of uncertainty, the guidance function has matured into 
a respected phase of the total school program. However, it 
is frequently misunderstood by lay as well as school people. 
In part, the blame may be placed on the guidance directors 
and counselors. They are so busy defining their roles that 
they haven*t stopped often enough to take stock of where they 
have been, where they are, and where they are going. There- 
/ 
fore, the articulation of the guidance service activities 
with the over-all school program and the evaluation of guid¬ 
ance services are matters of considerable importance. 
As a guidance counselor and former teacher I have be¬ 
come increasingly aware of the need for constant evaluation 
in order to determine whether the total school program is 
actually meeting the needs of the student it serves today, 
and preparing him to meet needs which may arise in the future. 
An analogy appropriate to this is: one can satisfy the nutri- 
/ 
tional needs of a child by adequate food today, but unless 
some knowledge of nutrition is imparted for future use the 
problem is only partially solved, for these needs change as 
1 
2 
he grows and matures. 
The purpose of this paper is to study a criterion 
for the evaluation of guidance services and the counselors 
in charge of these services. The criterion selected for this 
purpose was a student opinion poll which asked them what they 
wanted from adult guidance within the school. 
Evaluation of a set of services is complicated by 
the temptation to get too involved in looking at the services, 
rather than at the results. In order to step beyond this 
point I shall approach the problem by assessing the impact 
the guidance services have had upon high school seniors who 
have experienced this kind of program for seven years and 
compare these results with an assessment of seventh graders 
who are experiencing their first year of guidance services. 
There are limitations to this approach but these do 
not warrant the conclusion that student opinions should be 
ignored. In fact, the direct recipients reaction usually 
determines the destiny of most, if not all, professional 
services. This notion should not be interpreted to mean 
that I think guidance and counseling should be molded en¬ 
tirely by subjective feelings of students but it does provide 
an index for us so we can find out what students think about 
counselors and their services. It also provides us with an 
idea of how they think their self-understanding and adjust¬ 
ment have been affected. 
We must remember too that results in the form of 
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opinions do not give us facts but they do indicate trouble 
areas. This provides us with quite a diversity of problems 
which is not of our own choosing. It is the cue for us to 
take stock of our present program. We must stop talking and 
begin to listen; stop leading and begin to follow; stop ad¬ 
vising and begin to guide. 
Reliance on the traditional role of the counselor 
will not suffice, since the traditional role rapidly grows 
outmoded and ineffectual. 
Modern man cannot recapture an identity of the 
past; for his old identity was not lost, but 
outgrown. Identity is not, therefore, to be 
found; it is to be created and achieved.1 
The counselor can improve the quality of his counsel¬ 
ing by knowing not only what kind of guidance the adolescent 
wants but by learning more about his dissatisfactions with 
adult guidance. To provide this kind of information, two 
questions were asked of the group being measured: 
1. What kind of guidance do adolescents want from 
the school guidance service? 
2. What criticisms or distrust might you have as 
to the nature of adult guidance? 
The purpose of using the more unstructured stimulus 
situation was to intentionally leave much of the process of 
organization, of giving meaning to the subject, - to the stu¬ 
dents . 
I operated under the following basic assumptions: 
^llen Wheelis, The Quest for Identity (New York: 
W. W. Norton Co., 1958), p. 205. 
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1. The students will communicate their needs better 
through an unstructured pattern than a highly or¬ 
ganized pattern* Another way of stating this is 
that students welcome a permissive situation in 
which to voice attitudes troubling them. 
2. The group is sufficiently mature not to be moti¬ 
vated to respond according to their conceptions 
of adult norms. 
3# They have experienced guidance enough to reveal 
their attitudes about it. 
4. In considering the ethics and procedures to be 
used the students were asked if they would like 
to participate in this study and given an explana¬ 
tion as to its purpose. With this introduction 
and their willingness to cooperate it was assumed 
that they had an understanding of what they were 
asked to participate in. 
5. The language skills, the students* understanding, 
and his ability to express himself are sufficient 
for the purpose of this study. 
6. The seventh grader*s ability to communicate feel¬ 
ings through the limited language he possesses 
and limited guidance experiences will be notable 
in their replies. 
As we pursue this course it is well to keep in mind 
a description of the adolescent. Eric Johnson quotes from 
the Remmers and Radlers* report on the Purdue Opinion Polls 
which describes exceptionally well the individual with whom 
we are concerned. 
A boy or girl whose energies are already sapped 
by sheer prowess of physical growth, caught up in 
a whirl of school work and social activities in and 
out of school, confronted by decisions which will 
affect his entire life, confused by the shifting at¬ 
titudes of parents, teachers and society in general, 
all of whom doubt him and his behavior - and bewil¬ 
dered by the complex and rapidly changing civiliza¬ 
tion into which he must soon fit, assuming all the re 
sponsibilities of maturity.2 
p 
Eric Johnson, How to Live Through Junior High School 
(New York: J. B. Lippincott Company, 1959), P« 39. 
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Chapter II provides a summary of studies which re¬ 
late to this project and a review of representative tech¬ 
niques used in measuring student attitudes. 
Chapter III presents a study which will examine the 
students' own vivid way of expressing their insights and 
what they expect from adult guidance. We will observe their 
desire to be guided but not advised, to come for guidance of 
their own volition, and perhaps most important to the coun¬ 
selor's learning, their frank, fairminded appraisals of the 
kind of person they wish to guide them. 
While admittedly it will not be possible to do ob¬ 
jective assessment of all the outcomes sought, Chapter IV 
will offer some Implications for action in evaluating Guid¬ 
ance services. Included are suggestions for other methods 
of evaluation. As stated earlier, evaluations based upon 
student opinions alone are not adequate, A systematic fact¬ 
gathering process must be included with the opinion-formula¬ 
tion. 
A list of guides which one might refer himself to 
for the purpose of evaluation will complete my proposed aids 
for evaluating the outcomes of guidance services. 
The final chapter will present some desired outcomes 
which will hopefully sharpen our insights into the realism 
of student needs and increase our awareness of what we should 
be and therefore what we might become. 
CHAPTER XI 
REVIEW OP RELATED LITERATURE 
Chapter II 
REVIEW OF RELATED LITERATURE 
Attitude studies of adolescents have flourished in 
the area of social awareness with considerable experimenta¬ 
tion in techniques of measurement. But little research has 
concerned itself with the problem of perceptions held by chil¬ 
dren of adult authority and affection, or value systems with 
regard to morality, altruism, etc. 
Before reviewing some of the studies which have dealt 
with adolescents* attitudes toward adult guidance, I would 
like to identify some of the problems of research with ado¬ 
lescent attitudes and describe representative techniques 
in this field, evaluating them as to their particular appli¬ 
cability to the studies reviewed here and the study con¬ 
ducted for this project. 
Factors to Consider in Measuring Student Attitudes 
Attitudes enter research problems as intervening 
states. The adolescent is exposed to given experiences, 
for example, to certain rearing practices of the parent, in¬ 
ternalized peer group values regarding defiance of adult 
authority, the cognitive framework in which he interprets 
the adultfe action, the nature of the attitudes brought into 
play by the adult*s behavior, the set of values regarding 
personality, status, etc., which he brings into the new 
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situation, all these states are strongly influential in de¬ 
termining how he responds. Predictions or explanations of 
the adolescent behavior without regard to these intervening 
attitudinal states suffer many errors. Incorporating atti¬ 
tude and behavior into explanatory schemes would seem to be 
a needed elaboration in research design and theory. 
The second point for the investigator to consider is 
the conduct of attitude research with adolescents as it af¬ 
fects adolescents. Ho research is really justifiably under¬ 
taken on attitudes and values without consideration of its 
effects - what is elaborated lies in what the investigator 
is equipped to understand about children and what he is 
equipped to do by way of treatment in the event that some 
is necessary. 
The third thing to consider in adolescent research 
is what technique to use for a given problem of attitude 
measurement. To bring the research problems and techniques 
into a happy union, so to speak, is to know what the problem 
asks or requires of measurement and what the technique can 
yield: what assumptions are made in a given technique, 
what modifying or limiting factors are introduced by the 
particular subjects and the particular research content. 
To come up with a specific account of instruments 
of measurement would be hopeless. Techniques can be sorted, 
however, on a number of dimensions—degree of disguise or 
openness, degree of structure given, whether the task is 
8 
hypothetical or real, and whether it is personalized or im- 
personalized. 
Since a specific account of instruments of measure¬ 
ment would be somewhat hopeless, I shall attempt to review 
Just those techniques used in the studies summarized in this 
chapter and for the study which I conducted. 
The direct undisguised questions in daily interac¬ 
tion provide most of us with a sizeable portion of our in¬ 
formation about the attitudes and values of persons around 
A 
us. The predictions we make from the responses we receive 
turn out quite well, and we learn to count on them in de¬ 
termining our behavior. In research, however, our sample 
of the individual is usually a very limited one and our re¬ 
lationship very specialized. 
The difficulty perceived with direct questions is 
the adolescent*s keen cue seeking regarding the adult*s ex¬ 
pectation, his greater suggestibility and, at times, his 
possessive privacy. 
The degree of structure and degree of disguise in a 
technique often vary inversely, the more highly structured, 
the less disguised. All combinations of these dimensions 
are possible and are in continuous use. The highly struc¬ 
tured technique presents an organized stimulus, one "com¬ 
plete" insofar as conveying a common meaning to the subjects. 
The unstructured stimulus situation, in contrast, inten¬ 
tionally leaves much of the process of organization to the 
9 
subject. The response that is called for in either stimulus 
situation may be highly structured, a choice of given alterna 
tives, or relatively unstructured, a "free" response to the 
stimulus. 
The strengths of structuring a response are apparent 
from a number of standpoints. When attitudes which are dis¬ 
turbing to the individual are investigated, an approach that 
takes away from the child the burden of verbalizing the pain¬ 
ful thoughts has advantages. The structured technique must 
rely on a few questions chosen rather arbitrarily to index 
the attitude. 
The studies to be reviewed in the following pages 
rely mostly upon the undisguised and well-structured tech¬ 
nique. 
In contrast to this technique is the relatively un¬ 
structured stimuli and free responses. It is assumed that 
the artificialities of structured technique are avoided 
and that the "natural" form of the attitude is obtained. 
To discover the structure of attitudes, freedom from adult- 
imposed organization is needed: to obtain the cognitive 
and motivational aspects, the individual must be able to 
contribute freely and uniquely in the testing situation. 
The written questionnaire is the instrument used for 
the studies which will be reviewed here and the study de¬ 
scribed in Chapter III. The faith in this kind of instru¬ 
ment should vary inversely with emotional content, expecta- 
10 
tion of resistance, and the degree of deviance in the par¬ 
ticular group being tested. Also the form of the question 
♦ 
must not itself bias the response and should speak the lan- 
C'-Jjt 
guage of the responding to it. 
The studies reviewed here rely mostly upon the un¬ 
disguised and well-structured method. 
Studies of How Students Perceive the Role of the Counselor 
Grant1 2 studied the help given to students by coun¬ 
selors in educational planning, vocational planning, and per 
sonal emotional problems. His analysis revealed that coun¬ 
selors were preferred as the students' first source of help 
in educational and vocational planning, but not with per¬ 
sonal emotional problems. Students at best perceived the 
counselor as playing a minor role in assisting them with 
the personal problems. 
2 
Merlin Schultz1" hypothesized that there is a measur¬ 
able relationship between selected opinions and the amount 
of time a counselee spends with a counselor. The design 
provided for the selection of fifty students who had the 
least counseling and fifty who had the most. 
A twenty-five item questionnaire was developed to 
obtain responses that would give a specific expression of 
1Claud Grant, "The Counselor's Role,” The Personnel 
and Guidance Journal XXXIII (195*), 74-77. 
2Merlin Schultz, "Student Opinions of a High School 
Guidance Program,” The Personnel and Guidance Journal XLI 
(April, 1963), 709-7171 
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feeling towards the counseling services. 
It was found that boys were more apt to be involved 
in a counseling situation; those receiving the most counsel¬ 
ing were younger, had a greater number of absences, and a 
lower personality index. 
The areas in which a genuine difference of opinion 
existed between those reported as having the most counsel¬ 
ing and those having the least were: feeling freedom to 
talk freely, discussion of problems related to the opposite 
sex, obtaining assistance in personal problems, accessibil¬ 
ity of the counselor and help with making the high school 
experience more meaningful. 
This study presents evidence that some students are 
receiving more value from the counseling service than others 
and points up the areas in which this is talcing place. 
Robert Gibson; conducted a recent study on pupil 
opinions of high school guidance programs in twelve second¬ 
ary schools within a three-state area. He administered a 
forty-five item questionnaire covering the areas of gen¬ 
eral information, individual analysis, counseling, occupa¬ 
tional and educational information, and group activities. 
He found that more than one-fourth of the students indi¬ 
cated counselors had not assisted them personally in any 
way; that 56 per cent reported they were not sure what con¬ 
stituted the activities of their school guidance program, 
■^Robert Gibson, "Pupil Opinions of High School Guid¬ 
ance Programs," The Personnel and Guidance Journal XL (Jan., 
1962), 543-557. 
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that one-third of them reported the program had not been de¬ 
scribed, explained, or outlined to them and that many felt 
shortchanged because test results were not interpreted. 
4 
The Woottens conducted a survey among 118 seniors in 
a midwestern high school. The questionnaire asked them to 
express their feelings concerning the strengths and weak¬ 
nesses of their school. 
The category, "personal”, clearly indicated that 
students do not go to their teachers or to the guidance coun¬ 
selor for assistance concerning personal problems. 
The counselor emerged as the one most consulted in 
choosing a college and said they would consult the counselor 
for this information. 
"When worried about a question of morals right or 
wrong, the teacher and counselor lost out, none chose the 
teacher, a small group chose the counselor, end the majority 
went to their parents. 
William Kerr investigated the perceptions which 
high school seniors hold of both the nature of the college 
decision and the school counselor^ role in providing as¬ 
sistance in the college decision-making process. The study 
included 1,350 seniors in thirty-three school systems in the 
State of Iowa. 
4Richard H. and Florence M. Wootten, "A Guidance 
Oriented Evaluation of a Student Survey,” The Bulletin of 
National Association of Secondary School Principals XLVII 
TOi), bt*-YY.----- 
c 
William Kerr, "Student Perceptions of Counselor 
Role in the College Decision,” The Personnel and Guidance 
Journal XLI (Dec., 1962), 337-3^ 
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A fourteen-item questionnaire was designed to assess 
the students* perceptions of the role and effectiveness of 
the school counselor. 
The results concluded that 66 per cent of the seniors 
saw their parents as the most valuable in making college de¬ 
cisions; counselors were seen as most valuable by 8 per cent 
of the seniors. 
Ideally, the students in this study felt counselors 
should be the first person to talk through problems with and 
second a source of information 
The single most significant action a counselor could 
take in helping students decide about college was most often 
seen as that of an information source, 
Matlock discussed with a group of high school seniors 
the subject of counseling. This study represents the inter¬ 
view technique with small groups of subjects. A tale record¬ 
ing was made of the sessions in order to capture the com¬ 
ments in their exact context. As a result, the following 
factors were seen by these students as being important for 
the role of the school counselor. 
1. We want a good listener. 
2. Talk with us about our records and test results. 
3. Be sensitive to our feelings and don*t react to them 
as if we were just another number in the file. 
^Jack R. Matlock, "Counseling as Students See It," 
Journal of the National Association of Beans of Women XVIII 
(1954), 7-12'. 
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4. Show sincere interest in us by making our confer¬ 
ence seem important. 
5. Give us the feeling that you are available. 
6. Help us to be comfortable with you. 
7. Have the conference lead to some kind of actions 
or solution. 
CHAPTER III 
A STUDY OP WHAT STUDENTS EXPECT 
PROM GUIDANCE SERVICES 
Chapter III 
A STUDY OF WHAT STUDENTS EXPECT 
FROM GUIDANCE SERVICES 
PURPOSE 
Most of the guides available for the evaluation of 
guidance deal with such matters as staff and their qualifi¬ 
cations, time duties performed, and the like. There is a 
good deal of this going on in schools in the name of "eval¬ 
uation." Our profession has developed a considerable body 
of empirical evidence supporting certain standards of per¬ 
formance. But basically, such evaluation is woefully incom¬ 
plete if we can not step beyond it to assess the impact these 
services have upon the students. 
One of the most common "outcome evaluations" in 
guidance is to ask the students to react to various questions 
regarding their wants and criticisms of adult guidance. 
Quite admittedly, this technique has its limitations, but 
is one of the most readily available and also one of the 
most useful approaches to evaluation. 
The purpose of this study is to view the students' 
ideas about what makes effective counseling and effective 
counselors, with the assumption that an understanding of 
student attitudes toward adult guidance should be significant 
to guidance counselors in evaluating their own services. 
- 15 - 
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PROCEDURE 
The Setting: the setting in which this study takes 
place is within a school system where organized guidance, 
under the direction of trained counselors, has been in opera¬ 
tion for a minimum of nineteen years. 
The present guidance service is staffed by four 
counselors, each having a counseling load of approximately 
285 students. The classes are evenly divided between the 
counselors in the following way: 
Junior High School - One woman counselor for grade 7 
and grade 8 alphabetically A-K. 
One man counselor for grade 8 
alphabetically L-Z and grade 9. 
Senior High School - One woman and one man counselor— 
grades 10 through 12 are divided 
evenly between the two counselors, 
each counselor remaining with 
the same child for 3 years. 
The students enter into this study with similar back¬ 
grounds. The Junior High is a regional school where students 
come from a wide geographical area, none of whom has exper¬ 
ienced an organized guidance program. The seniors used in 
this study have participated in the guidance program for six 
years. 
The time available to the students for counseling 
is limited to their study hall and homeroom periods. No stu¬ 
dent is removed from a classroom subject unless it is an 
emergency which is determined by the student and teacher to¬ 
gether. 
17 
There is no assigned school psychologist for referral 
purposes; however, we have available to us every third week 
a trained child psychologist for the purpose of consultation. 
We use Child Guidance Clinics as our referral agencies when 
a parent gives permission for a referral. 
The room environment for counseling purposes is 
somewhat cramped for space and provides little privacy. 
There is no way to close off noise coming from adjoining 
offices or to keep within the office confidential matters 
being discussed. 
The counselor interviews each child once for the pur¬ 
pose of getting acquainted and to gather personal data. A 
follow-up is made for those children who need special help 
with academic or personal problems. 
Population: The subjects include 160 seniors in a 
regional high school and 150 7th grade children with the 
same school system but located in a separate building. No 
control or restriction was made on who would participate 
in these two groups. 
Instrument Used: Data were obtained by a question¬ 
naire prepared by the investigator. 
1. What kind of guidance do adolescents want from 
the school guidance service? 
2. What criticisms or distrust might you have as to 
the nature of adult guidance? 
This last question was structured to include any adult in 
order to gain knowledge of how adolescents feel about 
18 
guidance offered by parents, teachers or other adults the 
students may have contact with. 
The questionnaire was administered to the senior 
group by the senior English teachers. The investigator ad¬ 
ministered the same instrument to the seventh-grade group. 
Students were encouraged to be frank in their responses and 
were told not to sign their names. 
Method of Selection: The data was evaluated by the 
steps listed below. 
1. The senior high school responses were tabulated 
separately from the junior high data. 
2. The responses from both groups were divided into 
broad categories. These categories were selected 
from the order of frequency of mention. 
3. The number of responses, as they related to each 
category, were tabulated keeping the seventh 
grade responses separate from grade twelve. 
4. Tables were established to show the number of 
responses in each broad category. The relative 
frequencies are stated as percentages representing 
the total number of those who responded in each 
table. 
5. In addition to the investigator, a second person 
was used for the purpose of selecting and tabu¬ 
lating the responses. With two persons examining 
the compositions it was felt a more accurate eval¬ 
uation could be made. 
RESULTS 
The students1 responses in answer to the first ques¬ 
tion, "What kind of guidance do adolescents want from the 
school guidance service?" fell into two main groups. 
1. Student replies which were more concerned with 
the quality of guidance. Being understood and 
19 
respected for their individual worth was what 
these students sought from guidance. 
2. Student replies which indicated specific hinds 
of problems on which they wanted guidance. 
TABLE 1 gives a quantitative picture of the students* 
feelings as they fell into these two groups. 
TABLE 1 
Classification of Responses Made by 7th Graders 
and Seniors to Question 1, "What Kind of 
Guidance Do Adolescents Want?" 
Classification of Responses Grade 7 Grade 12 
N % N % 
Quality of Guidance . 55 36 125 78 
Kinds of Problems  95 64 35 22 
TOTAL . 150 100 160 100 
It can be noted that 78 per cent of the seniors were 
interested in the quality of guidance received while only 
22 per cent were concerned with kinds of problems. Con¬ 
versely, 36 per cent of the seventh graders were interested 
in quality and 64 per cent in specific kinds of problems 
which represents a reversal of opinion one might expect with 
age. 
"What Adolescents Want from Guidance Personnel" 
Quality of Guidance: TABLE 2 is a breakdown of the 
responses made within the first main group, the quality of 
guidance desired. The replies were grouped according to 
20 
frequency of mention into broad categories illustrating the 
students* more prominent feelings about the quality of serv¬ 
ice they want. 
TABLE 2 
Classification of Opinions Concerned with the Quality 
of Guidance Desired in Answer to Question 1, 
"What Kind of Guidance Do Adolescents Want?" 
Quality of Guidance Grade 7 
H % 
Grade 12 
H % 
Understanding . 26 47.4 25 20 
Freedom to Make Decision • . 9 16.4 37 30 
Well-Informed  0 0 12 15 
Wants Advice and Solution . . 14 25.5 0 0 
Acceptance. • • • • . 0 0 9 7 
Provides Encouragement. . . . 6 10.7 22 18 
Willing Listener. 0 0 12 9 
Fairness. 0 0 5 4 
TOTAL . 55 100 125 100 
One hundred twenty-five seniors, or 78 per cent of the total 
of 160 responded to this main group compared with 55 of 150 
seventh graders. It seems significant that only 36 .6 per 
cent of the seventh graders reacted to the quality of guid- 
ance they desired. Those who did . react are looking to the 
counselors for advice and depend on them for a solution to 
problems. 
The most prominent feeling the seventh graders ex¬ 
pressed regarding the quality of guidance they want is to 
be understood. More than one-half of the 55 responses wanted 
support from the counselor through encouragement and under- 
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standing. Only 16.4 per cent of this class wanted inde¬ 
pendence in finding the solution to their own problems. 
The seniors present a very different picture from the 
attitudes expressed by the seventh graders. They desire ac¬ 
curate information and one-third of the 125 seniors request 
the freedom in making their own decision as to the use of 
this information. 
The seniors are more concerned over the quality of 
guidance they receive than seventh graders. They want in¬ 
dependence yet are most desirous of an adult who is willing 
to listen, is fair, provides encouragement, but most of all 
one who respects their individual worth, opinions, and their 
question. This attitude prevails throughout the study as 
illustrated by TABLE 4. 
TABLE 3 is concerned with the classification of 
comments made under the second grouping which emphasizes 
the specific kinds of problems the students want help with. 
Kinds of Problems: Except for two categories, voca¬ 
tional choices (31 per cent for seventh grade and seniors) 
and college selection (seniors 27 per cent and seventh grade 
17 per cent) the problems present a rather distinct pattern 
separating the two classes. Of the seniors 41 per cent are 
interested in self knowledge and seem to expect this kind of 
help from counselors. The seventh graders, on the other hand, 
express concern for more tangible, everyday kinds of things 
such as teacher relations, with 20 per cent responding, study 
22 
TABLE 3 
Classification of Opinions Concerned with Specific 
Kinds of Problems in Answer to Question 1 
Specific Kinds of Problems Grade 7 
N % 
Grade 12 
N % 
Vocational Choice . , 31.6 11 31.4 
Self-Knowledge  00. 15 41.4 
College Selection  17- 9 27.2 
Teacher-Relations . 20. 0 00. 
Study Skills.. 17. 0 00. 
Course Selection . 14.4 0 00. 
TOTAL . 100 35 100 
shills 70 per cent, and course selection 14 per cent. College 
selection may be too distant for the seventh grader or, a 
factor which may well have influenced these data, the seniors 
may have chosen and been accepted by their college at the 
time this study was administered. 
"Criticisms Adolescents Have as to the Mature of Adult Guidance" 
TABLE 4 is a summary of the student comments as they 
were classified into broad categories in answer to the 
second question, "What Criticisms or Distrust Might You Have 
as to the Nature of Adult Guidance?" 
A relatively large per cent of those who responded 
criticize adults for being misunderstanding but the problem 
looms larger to the seventh grader than to the seniors; 45 
per cent emphasizing this as important, in contrast to 31 per 
cent of the senior respondents. The percentage in both classes 
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TABLE 4 
Classification of Student Criticisms of Adult 
Guidance and the Percentages of Students 
Responding in Each Selected Category 
Criticisms of Adult Guidance Grade 7 Grade 12 
N % N % 
Being Misunderstood .  32 45. .1 36 31.5 
Resentment of Incessant Advice. 26 36. .6 45 39.4 
Distrust of Adult Values. . ♦ . 7 9. ► 8 16 13.6 
Indifference. 0 00. 16 13.6 
Having Problems Minimized . . . 6 8. ► 4 0 00. 
Lack of Information . 0 00. 5 1.9 
TOTAL . 71 100. 118 100. 
who resent advice is more nearly similar, than for any other 
criticism; 39 per cent of the seniors respondents and 37 
per cent of the seventh graders. 
The percentage in each class of those who distrust 
adult values is relatively small but nevertheless large 
enough to mention; 10 per cent of the seventh graders and 
14 per cent of the seniors. 
Two differences between the classes are evident in 
the table as may be seen from the fact that 8.4 per cent of 
the seventh graders criticized having their problems mini¬ 
mized, a criticism the seniors may have forgotten or at 
least did not mention. On the other hand, 1.9 per cent of 
the seniors criticized the counselor for lack of information, 
something to which the seventh graders did not react. 
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It bears repeating that this second question on the 
questionnaire was so structured to evoke any distrust the 
students might have of any adult who is in a position to guide. 
And it is interesting that only 73 per cent of the senior pop¬ 
ulation expressed any distrust or criticism while 48 per cent 
; 
of the seventh graders did. This is consistent with the 
figure in TABLE 4 which shows that almost half of the seventh 
graders who responded indicate they are misunderstood and that 
37 per cent resent advice. 
Of all the students completing the questionnaire, 52 
per cent made some comment as to the amount of guidance they 
desired, TABLE 5 illustrates the three categories in which 
the comments fell. 
Amount of Guidance: 
TABLE 5 
Percentages of Seniors and Seventh Graders Who 
Expressed in Their Compositions the 
Amount of Guidance They Desired 
Classification of Responses Grade 7 Grade 12 
N % N % 
Voluntary Basis • , . 61, 67 70. 
Frequent. ....  27. 15 16. 
Left Alone. ... 12. 14 14. 
TOTAL  . . 68 100. 96 100. 
Of the total who responded to the questionnaire less 
than one-half or 45 per cent of the seventh graders signified 
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any desire for guidance, whereas 60 per cent of the seniors 
did. A large per cent of those who did respond in each 
class, 61 per cent for seventh graders and 70 per cent for 
the seniors, wished this to be on a voluntary basis. In 
both classes one child in six expressed a desire to be left 
alone. The per cent of seventh graders who wished frequent 
counseling is almost two times that of the seniors. 
SUMMARY AND CONCLUSIONS 
The aim of this study has been to investigate some 
of the problems involved in what adolescents expect from 
adults to whom they look for guidance. TABLE 6 gives a graphic 
description of the results of the study, with similarities 
and differences, divergencies and overlapping of expecta¬ 
tions and expressed desires between the two respondent grades 
seven and twelve. 
TABLE 6 
Summary of the Total Population Response to 
Questions 1 and 2 as Shown in Tables 1-5 
TABLES 1-5 Grade 7 Grade 12 
1. Per cent who answered question 1, 
"Kind of Guidance Desired" .... 100 100 
2. Classification of responses to ques¬ 
tion 1, group 1: Quality of Guidance 
Desired .. 36.6 78.0 
3. Classification of responses to ques¬ 
tion 1, group 2: Kinds of Problems . 60.0 21.0 
4. Per cent who responded to question 2, 
"Criticisms of Adult Guidance. ... 48.0 73*0 
5. Those specifying amount of guidance 
desired. . 45.0 60.0 
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The seniors, as represented In TABLES 2, 4, and 5 
express a more mature attitude toward help, as offered by 
adults, first by their Interest In the quality of the help, 
and indirectly in the quality of the helper. 
The following factors were seen by the seventh grad¬ 
ers and seniors as being Important for the role of an ade- 
quate counselor: 
1. A person who understands you as a person in need 
of help, not a machine in need of repair. 
2. I want adults to understand my reasons for things. 
3. We should be treated more as an equal. 
4. Adolescents want to believe that adults under¬ 
stand them and are willing to listen. 
Twenty of 125 senior students who mentioned In their 
compositions the desire to be understood had this to nay: 
The adult should be very patient and try to under¬ 
stand. our feelings. 
More often than not the adolescent simply wants 
someone to talk to, someone who wants to under¬ 
stand him. 
Adults should have adolescents Join them In some 
of the things they do. 
We want to be respected as a person. 
Make the adolescent feel he is the only person 
you are interested in at the moment and that you 
really want to help him. 
An average student would rather discuss his prob¬ 
lems with a fellow student who 1*3 also average. 
He seems more understanding because he can put 
himself in your shoes. 
Secondly, the students expressed resentment of 1m- 
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posed help. They "want to link up to the adult as someone 
■who has a professed interest in them, someone who knows what 
the score is for them, and whom they can emulate. They want 
guidance but desire to make their own decisions. 
Adults try to fashion us. 
Adults are always telling us the right things to 
do - we respect their Judgment but want to make 
our own decisions. 
Too much advice takes the responsibility away 
from us. 
Adults are disrespectful when they try to force 
their opinions or desires on adolescents. 
Both groups asked for guidance but expressed the de¬ 
sire to make their own decisions. They expressed vividly in 
the following comments how they feel on this subject. Their 
comments imply a sound though unformulated theory or philos¬ 
ophy of counseling. 
I would like advice on the possibilities open 
to me, where the boundaries are, and what the 
reasons are for placing these boundaries where 
they are. I feel then I can make my own deci¬ 
sion wisely. 
Adolescents appreciate the advice of an exper¬ 
ienced person but prefer working out the solu¬ 
tion to their own problems. 
■ Only counseling which listens and gives informa¬ 
tion which was requested for is valid - any other 
kind has no value for there is no crystal ball 
from which to predict from. 
Adolescents want a non-pressure type of guidance, 
a situation where information can be obtained 
when it is wanted. 
Just over one-third of the seventh graders responded 
to the question which was concerned with the quality of guid- 
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ance, and this, coupled with the fact that 60 per cent were 
concerned with problems indicates a quantitative attitude 
and hence a less mature one than that evidenced by the 
seniors. 
The seventh graders who tended to remain dependent 
on the adult for solutions to their problems had this to 
say: 
I want a person who will level with me and tell me 
what I should do. 
Adults helping us should put themselves in our 
situations and then try to solve our problems. 
I want adults to solve my problems completely and 
not leave me confused as to what to do or where 
to go • 
Both the seventh graders and seniors expressed the 
desire for some encouragement from the adult. 
V 
Adolescents need encouragement as they select 
life goals. 
Kids like to be encouraged and fussed over - we 
like to feel we are important to someone. 
We need reassurance when we make tentative deci¬ 
sions . 
Both groups expressed an equal amount of concern for 
vocational selection. Most of the references were concerned 
with the student*s interests and what he wants to do. 
The most needed help in high school is in voca¬ 
tional selection. 
I*m worried about what’s going to happen to me when 
I get out of school. I*m concerned about finding a 
job I have the ability for. 
The fact that less than one-half of the seventh grade 
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reacted to the opportunity to criticize guidance or to ex¬ 
press a desire for it could indicate either that they are 
unaware of what they need or aware of what they have and 
are satisfied. 
The following are to be avoided or ways sought by 
the counselor to overcome them as indicated by the students* 
criticisms. 
I don*t feel free to state my problems. 
Most teenagers try to respect the values of adults, 
but it sure would help if the adults show respect 
for the values and ideals of the teenagers. 
Adults treat adolescents as a stereotype rather 
than an individual. 
Adults do not stop to consider our desires but 
can only see what they themselves want for us. 
What can we do to make adults believe in us - we 
need a chance to prove ourselves. 
Adults don*t seem to be sympathetic to the prob¬ 
lems of adolescents - they don*t realize the 
pressures we are under in making a future for 
ourselves. 
The adults advice today may not be in accordance 
with the needs of today*s adolescent world. 
We are expected to look up to the adult's wisdom, 
they think that their experiences are a suitable 
remedy for the present problems of the teenager. 
Adults do not seem to be interested in just the 
ordinary kid. 
CHAPTER IV 
IMPLICATIONS THIS STUDY HAS FOR 
EVALUATION OF GUIDANCE SERVICES 
Chapter IV 
IMPLICATIONS THIS STUDY HAS FOR 
EVALUATION OF GUIDANCE SERVICES 
Implications for the Guidance Counselor 
Limitations, such as the statistical methods used, 
subjective judgment in coding information, inherent weak¬ 
nesses in a questionnaire, are inherent in this type of a 
study. However, the present evidence, as shown by the stu¬ 
dent opinions in this study, constitutes adequate proof that 
school personnel should evaluate guidance services annually. 
Any organized structure of a guidance program is 
fundamentally dependent upon the educational philosophy of 
the particular school and staff. Therefore, before any 
type of organized planning takes place in a school, it is 
important to know the philosophy of that school. Equally 
important is the realization that students* desires and 
needs should be reflected in this philosophy. 
It is this latter point which I wish to elaborate 
upon in this chapter as we discuss the implications student 
opinions have for the guidance personnel in evaluating the 
guidance program. 
1. The adolescents in both groups, grade seven and 
twelve, want understanding from adults in general. It is 
therefore necessary for those of us who guide children to 
have a knowledge of the basic points around which problems 
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of behavior and adjustment tend to cluster. They may be 
thought of as points of reference from which to view ado¬ 
lescent growth and development. 
Horrocks1 summarizes nicely five major focal points 
for us which provides a general picture of adolescent be¬ 
havior. 
1. Adolescence tends to be a time of seeking status 
as an individual. * There is a tendency to attempt emancipa¬ 
tion from childish submission of parental authority and in 
general a struggle against relationships with adults in 
which adolescence is subordinated on the basis of inferior¬ 
ity in age, experience, and skill. It is a period of emerg¬ 
ing and developing vocational interests and striving toward 
economic independence. 
2. Adolescence tends to be a time when the indi¬ 
vidual is usually most anxious to attain status with, and 
recognition by his age mates. He tends to desire intensely 
to conform to the actions and standards of his peers. 
3. Adolescence is the time of physical develop¬ 
ment and growth that forms a continuous pattern common to 
the race, but idiomatic to the individual. 
4. Adolescence tends to be a time of intellectual 
expansion and development and of academic experience. The 
individual finds himself in the position of having to ad¬ 
just to increasing academic and intellectual requirements. 
He is asked to acquire many skills and concepts useful at 
some future time but often lacking immediate motivation. 
It is a time when the individual is interpreting his en¬ 
vironment in the light of every experience. 
5. Adolescence tends to be a time of development 
and of evaluation of values. The quest for the controlling 
values around which the individual may integrate his life 
is accompanied by an increasing awareness of "self,” a de¬ 
velopment of self ideals, and an acceptance of self in har¬ 
mony with those ideals. It is a time of youthful idealism 
and reality. 
It is interesting to note that the feelings expressed 
1John Horrocks, MThe Adolescent," Manual of Child 
Psychology (Hew York: John Wiley & Sons, 1956;, p. 697. 
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by the adolescents in this study tend to corroborate these 
findings. They expressed a distrust of adult standards and 
values, a desire for emancipation from parental advice in 
requesting the freedom to make their own decisions, and a 
desire for self-knowledge. 
In the face of this evidence the counselor can see 
the variety of problems which confronts the adolescent and 
the need for a variety of methods in helping him to gain in¬ 
sight into the solving of his problems. 
2. The second implication a study of this nature 
has for the counselor is the enhancement of the student*s 
self-knowledge• The knowledge of self can become a liber¬ 
ating force enhancing the individuals freedom. It is im¬ 
portant to the counselor*s understanding that he take into 
account the basic human values with which he should do every¬ 
thing in his power to facilitate the development of such 
concepts. 
I have listed some of these values which should be 
considered• 
a. The dignity and importance of the individual 
Every child is a person, with his own ways of thinking, learn 
ing new ideas, dealing with people, and expressing himself. 
He has his own "good things" and "bad things," his own basis 
of choice. This is not to say that each of these ways is 
good or final. With help he may modify many of them. But 
every individual has a right to have his chosen ways re¬ 
spected. He will then in turn respect the chosen ways of 
others. The right to be an individual is the right to be 
different. 
b. The need to seek common purposes 
This may appear to be a contradiction of the importance of 
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the individual. But just as we cannot have individualism 
without confusion, so we cannot have an organized society 
without common purposes. 
c. A concept of one's self 
Every person will have a picture in his mind's eye of him¬ 
self and what he can do. No one could wish to make that 
picture less attractive, by saying, "Of course you don't do 
that as well as your brother used to." Instead the picture 
will grow as he honestly evaluates himself and what he does. 
d. Relationships with others 
Understand the person who cannot play, talk, work with other 
persons in a wholesome, cooperative way. If this kind of 
thing is encouraged, the child will go on to find signifi¬ 
cant and satisfying relationships with others, both peers 
and adults. 
e. Growth in learning 
This means the skills of reading, writing and manipulation 
of numbers; a knowledge and appreciation of our nation*s 
history; an acquaintance with the wide world and some con¬ 
cept of our country's place in it; experience with the writ¬ 
ings, the art, and the music that are prized in our civil¬ 
ization, and opportunity to try himself out in each; the 
knowledge of how to collect the necessary facts to make 
judgment, and the processes by which such a judgment can 
logically and fairly be made. 
f. Service to others 
The desire to help someone is universal. Whether this stems 
from a need to be appreciated, from a feeling of pity be¬ 
cause of someone's misfortune, or from a desire to make 
someone else happy is really immaterial. There is so much 
that needs doing, so much unevenness to be alleviated, so 
much unhappiness, that it is a good thing that the desire • 
to help someone, or some cause, needs only to be encouraged. 
g. The desire to do right 
This is an ethical value. According to their concepts of 
right, most people really want to do right. There are a 
lot of common Americanisms that show this: to "do right" 
by another, or "to get at the right of a thing," for example. 
If a person has a commitment to ethical, moral, or spiritual 
values, the desire to do right as it affects other people 
will, if multiplied by the millions, make for a better world. 
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3* Students have indicated that they prefer to solve 
personal problems themselves with the help of peers and 
parents. They do, however, look to the counselor as a source 
of information concerning decisions about educational or oc¬ 
cupational plans. 
Guidance then should assist in the process of deci¬ 
sion-making, as in a student's occupational choice or voca¬ 
tional development, We don't know what the content of his 
ultimate choice should be, but we should help him in the 
process of selection. We should strive to increase the in¬ 
dividual's understanding of the factors involved in choice. 
Thus we try to enhance his freedom of choice. 
Guidance in the school should heed the students* 
requests and supply them with all the useful data about 
themselves and about the options available to them. This in¬ 
formation provides a basis for judgment on the part of the 
students. Perhaps more important than just providing the 
data is helping the students explore what meaning the data 
has for them. 
The seniors in this study are asking for specific 
and accurate information from the counselor. Thus it is the 
responsibility of the counselor to know the occupational 
structure of the surrounding communities and its changing 
labor market trends. 
Listed below are a few of the needs counselors should 
concern themselves with: 
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a. The students* need to understand the complexity 
and the tempo and change in the economic order. 
b. The need for new types of occupational informa¬ 
tion. 
c. Problems of providing reliable occupational in¬ 
formation and keeping it up-to-date. 
d. Utilizing all available resources for occupa¬ 
tional information. 
e. Making information readily available to students. 
f. Providing materials suited to the maturity levels 
of students. 
g. Providing information that can be readily re¬ 
lated to self-knowledge. 
As an information-giving function of guidance, coun¬ 
seling should be concerned, first with helping the student 
accept information and integrate it into his own system of 
personal assertions; second, with helping students understand 
information already made available to them; and third, with 
presenting information which is new to the student. 
4. From the comments made by the adolescents in our 
study concerning the kind of guidance they want, I have pre¬ 
pared the following guidelines which may be helpful to those 
who are guiding the adolescent. 
LISTEN to what they have to say. 
ACCEPT THEIR FEELINGS: they may not be able to 
change them. 
SUPPORT THEIR EFFORTS TO SOLVE THEIR OWN PROBLEMS: 
don*t give advice or help which they do not want. 
TRY TO UNDERSTAND how they perceive the situation, 
what it means to them, and why they are reluctant 
to confide. 
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BE AO CURATE IN GIVING INFORMATION, if you are 
■wrong, admit it. 
MAKE YOURSELF AVAILABLE: have time for their 
problems. 
CREATE A PERMISSIVE, FRIENDLY ATMOSPHERE: re¬ 
place the student*s feeling of insecurity and 
worthlessness by feelings of worth. 
UNDERSTAND YOUR OWN FEELINGS. 
HELP THEM PERCEIVE THEMSELVES. 
Suggestions for Other Systematic and Recurring Evaluation 
Studies 
"What does the guidance program of our school actu¬ 
ally accomplish?" The answer to this question, like the 
answer to most questions about educational efforts, is com¬ 
plex. A few of the delineating factors which complicate 
this program can be identified. 
(a) The question of results which can be answered 
only if the guidance program has clarity of purpose and ob¬ 
jectives . 
(b) The process of the program or the methods used 
and the services, must not obscure the product; the end is 
of prime importance, the means secondary. 
(c) Subjectivity, particularly with extreme emo¬ 
tionality, is always a complicating facet of the struggle 
for objectivity. 
(d) Evaluation takes time, and is cumbersome; there 
fore is often neglected or omitted. 
Neither individual nor summated group opinions are 
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equivalent to scientific data based on observation, measure¬ 
ment or experiment. Therefore in evaluating a guidance pro¬ 
gram there is need for fact-gathering along with opinion- 
formulating. In the mind of this investigator they both must 
be used as criteria for program evaluation. 
A fact-gathering process must start with systematic 
study of the school*s students, over the years. Suggestions 
for a program of this nature is outlined as follows: 
1. Development of local test normative data provid¬ 
ing insight into certain measurable character¬ 
istics of the school population and.changes in 
these characteristics. 
2. Recurring, perhaps annual, study of the students* 
reported goals, current activities, and problems. 
Such data helps to sharpen our insights into the 
realism of student plans. 
3. Periodic use of student opinion inventories regard¬ 
ing counseling experiences. 
\ 
4. Continuous individual case study efforts, dealing 
with exceptional children in most cases. 
5. Systematic study of certain facts regarding out¬ 
comes of student planning and decisions: course 
selection, course changes, requests for counsel¬ 
ing and the nature of the problems discussed, 
staff referrals and the nature of the problems, 
periodic studies of student folders, parental 
calls, periodic dropout studies, etc. This pro¬ 
cess is never ending, and almost limitless in 
possibilities. 
6. Make a list of desired outcomes: developmental 
changes and achievements. This will stimulate 
a variety of fact-gathering studies and keep us 
asking "What do these facts tell us about the 
achievement of our proposed outcomes?" 
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List of Guides for Evaluation of Guidance Services 
Systematic guides are available to assist guidance 
counselors in assessing their guidance program. Some of 
the more outstanding guides are: 
(1) "Fifteen Characteristics Self-Study Guide," 
North Central Association, Chicago. 
This is a very useful little guide to assessment of 
several important characteristics of a good guidance program 
It has been widely used as a quick, stimulating way to ar¬ 
rive at how well a staff agrees on the basic elements of 
the local program. 
(2) Criteria for Evaluating Guidance Programs in 
Secondary Schools, Form B, Arthur L. Benson, ed. Federal 
Security Agency, Office of Education, 194-9. 
This guide is the most extensive available for 
identifying the guidance programfs characteristics and 
evaluating them. 
(3) Identifying the School*s Guidance Resources, 
George E. Hill, Center for Educational Service, Ohio Uni¬ 
versity, Athens, 1959. 
This is a detailed guide to the study of "what we 
have to work with" in a guidance program. It seeks to pro¬ 
vide the school staff with a clearer picture of its assets 
and liabilities as it works toward the development of a 
better guidance program. It seeks also to take process eval 
uation out of the realm of conjecture and make it a fact¬ 
finding process. 
(4) Guidance, Counseling, and Testing Program Eval¬ 
uation, Frank E. Wellman and Bon Twiford, United States 
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Department of Health, Education, and Welfare, Office of 
Education, 1961, 
A recent effort at delineating approaches to program 
evaluation, both at the state and local levels, Chapter III 
includes checklists for the evaluation of local programs, 
(5) The Staff Evaluate the School*s Testing Program, 
Center for Educational Service, Ohio University, Athens, 
I960. 
This monograph includes a test program evaluation 
inventory and describes how it can be successfully used to 
involve the whole staff in a critical look at the school 
testing program. 
' ■ ' • • 
CHAPTER 5 
CONCLUSION 
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Chapter V 
CONCLUSION 
There is much truth for me in the statement that you 
cannot teach an individual. . .he has to learn for himself. 
He has to utilize, to develop his essential being by active 
participation not by passive absorption. 
In guidance we are concerned with the optimum growth 
and development of the child which involves self-understand¬ 
ing, planning, decision-making and self-realization. The 
counselor can best help the child by allowing him to partici¬ 
pate actively in this growing process, not to sit back and 
absorb as a sponge the values of the helping hand. 
We no longer have to be confused about our functions. 
We can look at our activities and ask, "is this activity 
helping a student select values which will be the most mean¬ 
ingful or fitting values for him?" Is our individual coun- 
/ , 
seling encouraging students to seek information they need 
in order to make wise decisions? Could we promote such ac¬ 
tivity more effectively In groups than individually? Are 
students considering all alternatives or only the one social 
pressure dictates? Are students asking questions about their 
chances of success in different occupations and colleges? 
And, finally, are the follow-up studies designed to find out 
what happens to people with certain measured interests, abil- 
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itles and grades? 
What I am saying is that counseling has to have spe¬ 
cific goals and outcomes. The purpose of these is to direct 
and personalize the program; they serve both as a point of 
orientation and as a distant guide for progress. 
As a result of this study and my experiences as a 
counselor I would like to conclude by proposing a few desired 
outcomes of a guidance program. For not only must there be 
clearly defined objectives of a program, but these must be 
specifically defined as outcomes, and it is the outcomes 
which we assess in the evaluation of our program. 
Desired Outcomes 
1. Students Feel Accepted: the most precious free¬ 
dom that we can provide for our students is the freedom from 
rejection, the inalienable right to be loved and respected. 
Every student needs to feel,no matter what his contribution, 
that it is important, and consequently he, as an individual, 
has meaning and importance to others. Opportunities for 
participation in planning and decision-making help to meet 
these basic needs. 
2. Students are Able to Come to Terms with the Culture 
to see himself in the culture. Hopefully the students have 
developed in a manner which frees them to change in response 
to new conditions and perceptions. This involves the reso¬ 
lution of value conflicts. Our role in guidance is to make 
value elements - to provide the atmosphere where students 
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can formulate and test their system of values in the course 
of making decisions. An analogy appropriate to this is: 
the swimmer who is carried forward by a powerful current, 
he can only direct his course as long as his way lies in 
the direction of the irresistible flow. 
Speaking further of values, no one can value any¬ 
thing until he values himself. And the only way to get a 
student to value himself is to give him a sense of accomp¬ 
lishment, an idea that something he has said or done is 
worthwhile. We then build his sense of self-respect. 
3. Students Should be Provided with More Meaning¬ 
ful Experiences: the curriculum should not be confined to 
the classroom only or necessarily specialized toward a voca¬ 
tional goal. The more demanding and complex, and automated 
that productive enterprises become, the greater the need 
for recreational pursuits, therefore the need for restoring 
creativity to students' lives is essential. Time can weigh 
heavily on one's hands when the workday shortens with a 
sterile array of aimless off-the-^ob outlets. This is a 
t 
danger that education must realize and challenge. We must 
help nurture the spirit by means of creative values. 
4. Generally Improved Level of Success in Students 
in Relation to Abilities: the students progress should be 
evaluated in terms of his own potential rather than a common 
external standard impossible for some and too easily attain¬ 
able by others. 
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5. Students Know More About Themselves: In the 
hierarchy needs, we find at the top A, A, Maslowfs term *feelf- 
actualization" or Karl Menninger*s concept of "personal ful¬ 
fillment." These terms denote both achievement and value. 
The way by which the student discovers the larger world about 
him and sees himself and the world in perspective is a basic 
element of his personal fulfillment. 
Each student needs to get accurate information about 
the difference between what he is trying to do and how well 
he is doing it. He needs to be able to use this information 
to correct or change his action. Then, basically, he is 
steering himself. 
The responsibility of the counselor is to act in 
such a way that the student will actively, independently, 
and voluntarily seek out the information that is relevant 
to his occupation or vocational choice and decisions he must 
make concerning his educational plans. 
6. Better Public Relations: the guidance of stu¬ 
dents can be accomplished most effectively only if classroom 
teachers, guidance specialists, and administrators work to¬ 
gether closely and if all work well among themselves. 
The guidance as stated earlier should be dependent 
upon the educational philosophy of the school and staff if 
there is to be a working relationship. 
It is my opinion that the guidance program should 
not be segmented and compartmentalized, but should be comple- 
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mentary and supplementary to Instruction and not as a sep¬ 
arate entity. 
Counselors must also be available to the parents 
and provide a relationship in which the parents can accept 
information regarding the students* development. 
Counselors Philosophy 
Humanization Involves first, a consideration of each 
pupil as an individual with educational and personal needs 
which must be wholly or partially met by the school community. 
The variety of these Individuals, the multiplicity and com¬ 
plexity of their problems both perplex and challenge the 
best education talent. The most provocative aspects, however, 
are the resources available within the framework of the 
total school. Secondly, when the counselor, the Latin teach¬ 
er, English teacher, shop teacher and physical education 
teacher understands and accepts Johnny Green for what he is, 
not for what they think he ought to be, then he may become 
what they would like to have him. This is both personaliz¬ 
ing and humanizing counseling. 
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